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Program Name




 Name

	
	
	Exceeds (4)
	Meets (3)
	Developing (2)
	Beginning (1)
	Evidence

	1
	Program mission directly aligns to university mission

2.C.1
	Mission is aligned, published in catalog and in the institutional data system (TracDat); program has a regular process for reviewing mission and its alignment to the University mission 
	The mission statement is articulated and aligned to the University mission; mission statement is published in TracDat
	Program mission is articulated, but alignment to University mission is incomplete or in process
	Department or program has not articulated a formal mission statement 
	

	2

	Skill, knowledge and dispositional exit learning outcomes are clearly articulated for the program

2.C.1; 2.C.2; 2.C.4; 4.A.3
	Clear exit outcomes reflect appropriate level of generality; outcomes are published in TracDat; academic expectations are clearly and regularly communicated to students
	Clear exit outcomes reflect appropriate level of generality; outcomes are published in TracDat
	Some exit learning outcomes are identified, but outcomes are unclear or incomplete 
	Degree and program graduation exit outcomes are not articulated 
	

	3

	Graduation proficiency levels and expectations are clearly communicated to students

2.C.1; 2.C.2; 2.C.4
	Proficiency levels have been identified for all program outcomes; assessments are embedded in required courses; student work is examined longitudinally to evaluate assessment tools and curriculum
	Proficiency levels have been identified for all program outcomes; assessments are embedded in required courses; data is entered in TracDat
	Proficiency levels have been identified for some but not all program outcomes; assessments are in design and some assessments may be embedded in courses
	Program outcomes exist, but proficiency levels have not been identified by faculty, or levels have been identified but not communicated to students or embedded in coursework
	

	4


	Capstone requirements are aligned to program outcomes

2.C.2; 2.C.4; 4.A.3
	Capstones are directly aligned to program exit outcomes and incorporate civic engagement and/or career preparation; the program uses a common scoring rubric to assess student work; data is entered in TracDat 
	Capstone projects are directly aligned to program exit outcomes; a common scoring rubric is used to assess student work; data is entered in TracDat
	Capstone requirements are somewhat aligned with program exit outcomes, but alignment is superficial or inconsistently evaluated by supervising faculty
	Capstone requirements are not aligned to program exit outcomes; capstone evaluation varies with supervising faculty
	


	
	
	Exceeds (4)
	Meets (3)
	Developing (2)
	Beginning (1)
	Evidence

	5


	Formative (mid-program) assessments are embedded in required courses

2.C.4; 2.C.5

4.A.1; 4.A.3

	Mid-program assessments are aligned to and feed into the evaluation of institutional academic effectiveness; a common scoring rubric is used by the program to assess student work; data is entered in TracDat
	Mid-program data is systematically collected on student progress as part of program effectiveness review process; assessments are embedded in required courses (e.g., 300-level courses) to determine continued academic progress in identified areas
	Mid-program data is collected on student progress, but data is not formally reviewed, summarized or incorporated into curricular improvement
	Mid-program data is not systematically collected or analyzed to determine students’ continued academic progress in knowledge or skill levels
	

	6


	Course design aligned with and contributes to mastery of program learning outcomes 
2.C.2; 2.C.4; 2.C.5

4.A.1; 4.A.3


	Course syllabi and assignments clearly indicate how coursework aligns to program, general education, and major outcomes; clear, exit outcomes are written at the appropriate level of generality; outcomes are published in TracDat
	Each course in the program or major has clear, measurable outcomes directly aligned to program and/or degree exit outcomes and proficiencies; clear exit outcomes are written at the appropriate level of generality; outcomes are published in TracDat
	Course outcomes are aligned haphazardly or inconsistently with program exit outcomes; skills or content are not intentionally developed to align with exit outcomes as students progress through the program
	Individual course outcomes are not aligned to program and/or degree exit outcomes
	

	7
	Program courses incorporate general education strands

2.C.9; 2.C.4

	Cross-curricular skills and knowledge (general education outcomes) are systematically and intentionally integrated into all program courses; proficiency benchmarks are set for each strand; student performance is systematically monitored; assessment is published in TracDat 
	Cross-curricular skills and knowledge (general education outcomes) are integrated into all required courses; proficiency benchmarks are set for each strand; student performance is systematically monitored; assessment is published in TracDat
	General education outcomes are present and assessed in some courses, but student performance is not systematically monitored across program coursework
	General education outcomes appear haphazardly in the major or program; general education outcomes are implied, but not assessed programmatically
	


	
	
	Exceeds (4)
	Meets (3)
	Developing (2)
	Beginning (1)
	Evidence

	8
	Program syllabi are well-designed and published

2.C.2; 4.A.3


	All program syllabi share a consistent design; syllabi clearly list program and course outcomes; academic expectations are clearly expressed for assignments; references to student supports and academic honesty codes are consistent
	Syllabi for required courses have a consistent design; syllabi clearly list program and course outcomes; academic expectations are clearly expressed for assignments; references to student supports and academic honesty codes are generally included
	Some course syllabi share a common format, course outcomes are not clearly tied to program outcomes, and/or references to student supports and academic honesty codes are rarely included
	Program syllabi are inconsistent in design and content; program outcomes are not included with course outcomes 
	

	9
	Faculty collaborate with library personnel in teaching library literacy
2.C.6
	Faculty and library personnel engage in formal, ongoing, collaborative inquiry; information literacy goals and proficiencies are integrated in program courses and capstone
	Faculty collaborate with library and information literacy personnel to ensure information literacy goals and proficiencies are integrated in the learning process
	Some information literacy goals and proficiencies are incorporated into course work and are occasionally taught collaboratively 
	Information literacy goals and proficiencies are left to library personnel to teach or remain unaddressed
	

	10
	Faculty’s instructional methods are reviewed to ensure effective and varied delivery of content and skills
2.D.1; 4.A.2;2.B.6
	Clearly defined process is systematically followed for the regular, formal review of instructional effectiveness of both adjunct and tenure-track faculty; scheduled reviews are integrated into long-range planning and professional planning (FPAR and FPAP) processes
	Clearly defined process and schedule for the review of the instructional quality of adjunct and tenure-track faculty is systematically followed 
	Review of the instructional quality of adjunct and tenure-track faculty is erratic, incomplete or informal

	Review of the instructional quality of adjuncts and tenure-track faculty is haphazard or nonexistent 
	

	11
	Faculty have a central role in planning and evaluating educational programs
2.C.5; 4.A.3; 4.A.2

	Faculty's reflective practice feeds into program and institutional evaluation; program and institutional evaluation tools are embedded in coursework
	Faculty cooperatively collect and analyze data, (including student work) to align courses, clarify academic expectations, and improve student achievement
	Individual faculty independently collect and assess data to improve the courses they teach, but data does not feed into major or program articulation
	Curricular planning and evaluation is not systematic or inclusive of faculty input
	


	
	
	Exceeds (4)
	Meets (3)
	Developing (2)
	Beginning (1)
	Evidence

	12
	A formal, comprehensive process is used to evaluate program effectiveness

2.C.5; 4.A.1; 4.A.2

	Clearly defined process exists for the periodic review of instructional methods, delivery systems, and student work; scheduled reviews are integrated into planning and program improvement
	Clearly defined process exists for the periodic and systematic review of program or departmental instructional methods, delivery systems, and student work; findings influence curriculum design, delivery and evaluation practices
	Reviewing instructional methods and delivery systems occurs erratically, episodically or informally
	No process exists for reviewing instructional methods, delivery systems and/or student work
	

	13
	Alumni and employer satisfaction data is collected and analyzed


	Alumni and employer satisfaction and job placement statistics are regularly and systematically collected; alumni serve as colleagues in the discussion of program evaluation
	Alumni or employer satisfaction data is regularly and systematically collected; findings are used to inform program design and implementation
	Alumni and/or employer satisfaction data is anecdotally and/or sporadically collected, and may or may not be used for program development 
	Alumni and/or employer satisfaction data is not routinely collected
	

	14
	An effective academic advising program exists
2.D.3;2D.10
	The institution designs and maintains effective advising programs that adequately prepare and support faculty in providing students with the information and advice they need
	Clear process exists for informing and supporting faculty in their role as academic advisors; students’ need for information and advice is adequately met
	Some faculty are adequately informed to serve as advisors, but this is not necessarily a result of any formal process
	No process exists to regularly inform and support faculty in their advising of students
	

	15
	Dropouts or non-completer data is collected and analyzed

	Student retention in major is 90% or above; dropouts or non-completers are studied and, when appropriate, program accommodations are made
	Student retention in major is 80% or above; retention is systematically studied through a comprehensive data collection and analysis process; findings contribute to program development
	 Data on dropouts or non-completers is anecdotally and/or sporadically collected, and may or may not be used for program development
	Little or no study occurs of those who drop out or fail to complete the program
	


	
	
	Exceeds (4)
	Meets (3)
	Developing (2)
	Beginning (1)
	Evidence


	16
	Students’ work is compared to expected exit outcomes
2.C.5; 4.A.3;4.B2

	Trends in longitudinal data guide curricular revision; data is formally analyzed to determine patterns: gender/ethnic background, student achievement trends, SAT scores, etc.
	Students are directly assessed on program exit outcomes; data is used for program development: designing, sequencing, and revising courses
	Students are directly assessed on some, but not all, exit outcomes (maybe content but no skills, or some content but not all)
	Little or no direct assessment is made of graduates’ knowledge or skill levels
	

	17
	Student demographic and academic information is systematically collected to inform program design and quality

4.A.1; 4.A.2; 4.A.3; 4.B2

	Student information guides program design, implementation, and evaluation; recruitment and retention issues are woven into discussions of program quality
	Information on enrolled students is systematically analyzed and integrated into program design and revision: number of transfer students, mean measured aptitude over time, grade distributions, gender, etc.
	Student information is haphazardly or sporadically collected and reviewed 
	Student information is not formally collected or reviewed for the purpose of program review
	

	18
	Program effectiveness data is used to guide policy changes

2.A.12;4.B.1
	Entire faculty can explain how instructional policies reflect program review data; policies are easily accessible to students, faculty and others
	Program effectiveness data is used to revise policies; revised policies are published and integrated into program systems: handbooks, websites, etc.
	Instructional policies are published, but are not systematically reviewed and revised as part of ongoing program review 
	Instructional policies are developed independently from program review data
	

	19
	Program policies are regularly reviewed to ensure alignment to institutional policies and mission
2.A.12
	Clearly defined process exists for the periodic review of instructional policies to ensure alignment with the institution; scheduled reviews are integrated into long-range planning
	Clearly defined process exists for the periodic review of program and departmental instructional policies to ensure alignment with institutional policies
	Instructional policy reviews are erratic, episodic or informal; policy discussions rarely include alignment with institutional policies and mission
	Instructional policy reviews are strictly episodic, driven by events rather than established processes
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