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At the request of Provost Jim Klein, the Task Force first met in Spring 2009, with the following charge: 

 To inventory current writing courses and programs and make recommendations about 
1. How a program of writing across the curriculum could be implemented and assessed 
2. What interdisciplinary programs concerning writing might be developed utilizing existing 

and new course topics 
3. How the University can best support writing for individual and group tutoring 
4. What type of infrastructure is needed to move these issues forward 

The Task Force agreed that the best way to initiate our inquiry was by identifying where and how writing 
is currently being taught and assessed. Specific recommendations related to our charge could then be 
formulated after the data on current writing courses and infrastructure have been collected. 
 

Data Collection: Faculty Surveys 
Two surveys were conducted by the Task Force. In Spring 2009, a survey was sent to all departments 
requesting information on the entry courses considered “writing intensive” in the major. Faculty were 
asked to describe their writing procedures, assignments, and assessments, including the following:  

 The kinds of writing assigned to students (proposals, reports, analysis, essays and arguments, 
field studies and lab reports, technical reports, professional writing, grant writing, etc.) 

 The components required for writing assignments (bibliography, annotated bibliography, peer 
review, abstract, multiple drafts, etc.) 

 The tools used to assess writing (guidelines, rubrics, checklists, etc.) 

 The campus resources where they direct students (Library, writing labs, tutors, etc.) and the 
adequacy of those resources to meet student needs. 

 
The response rate was excellent, with departments reporting on 22 courses considered as the entry 
writing intensive courses in the majors (see Appendix A). Highlights from the survey include: 

 Three-quarters of the faculty responding to this survey refer their students to Hannon Library 
staff, while more than half (55%) refer students to the Writing Center for assistance. 

 Nearly all of the respondents agreed that SOU provides the resources necessary for students to 
complete writing assignments, with 48% indicating that the University does so very well and the 
same number responding that we do an adequate job. 

 All of the respondents provide guidelines to their students for writing assignments and at least 
half of them assess student work using a checklist (50%) or rubric (64%).  

 Nearly two-thirds of the respondents (64%) use peer review in their courses and the same 
number provide examples of prior student work. 

In addition to learning about our faculty’s specific practices, the survey also provided information on 
their attitudes regarding the effectiveness of various teaching and assessment practices.  Respondents 
also reported on the extent to which they focus on writing mechanics in their course and in what elements 
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of writing they feel their students need the most support.  Although two-thirds of the respondents 
(67%) indicated that their students have a pretty good idea of what constitutes plagiarism, nearly as 
many (62%) reported having detected incidences of it in their classes. Interestingly, two-thirds of the 
respondents indicated that they would use technology to detect plagiarism if they had access to a 
campus-wide system. 
 
In Fall 2009, the Task Force expanded the data collection to all faculty in order to compare practices in 
writing intensive courses to general coursework (see Appendix B). The original survey used for the writing 
intensive courses was modified for the broader audience. A total of 78 faculty members representing 27 
departments completed the survey (Table 1). 
 
Table 1. Faculty Respondents by Department 

 
 
Results from this survey were comparable to those returned by faculty teaching the writing intensive 
courses in the majors. Some of the highlights include: 

 Three-quarters of the general faculty also refer students to Hannon Library staff, but they refer 
students to the Writing Center at nearly the same rate (73%), which significantly exceeds the 
writing intensive faculty referral rate of 55%. 

 While the writing intensive instructors were nearly unanimous in their endorsement of SOU’s 
writing resources for students, faculty in general were less favorably inclined. Only 21% 
indicated that SOU provides these resources very well (as opposed to 48% of the writing 
intensive faculty), 63% responded that they were adequately provided, 11% said they were not 
provided very well, and 5% replied that they were poorly provided. Appendix C features 
verbatim comments regarding these resources. 

 Faculty in general reported using the same tools as the intensive writing faculty, providing 
guidelines to students when they assign writing (94%), assessing writing with checklists (65%), 
and using rubrics (57%) for evaluating student work. 

 Only 43% of the general faculty reported that their students seem to have a good understanding 
of what constitutes plagiarism (as opposed to two-thirds of their writing intensive counterparts), 
but they reported having seen plagiarism in their classrooms at the same rate as those faculty 



3 
 

 Writing Task Force Report   
 

members. Fewer of the general faculty endorsed the idea of using a campus-wide plagiarism 
solution, with just over half saying they would use it (54%) in contrast with the writing intensive 
faculty’s two-thirds support for it. Faculty comments on this question included a commitment to 
crafting assignments that don’t lend themselves to generic essays sold online or requiring the 
submission of multiple drafts throughout a writing project. 

 
In addition to providing valuable feedback about how our faculty approach writing, these surveys offer 
the opportunity to compare the extent to which faculty report using various tools and approaches to 
their perceived effectiveness. For instance, two-thirds of the general faculty described assessing student 
works with rubrics as “very effective” or “effective,” but nearly a quarter of them (24%) indicated that 
they either aren’t familiar with rubrics or don’t use them. This discrepancy may point to an area where 
workshops or study groups might be beneficial. 

 
Recommendations: Overview 
 
Improving both writing instruction and writing performance at SOU rests on a comprehensive, cohesive 
approach. We envision an organization similar to the following graphic, where common language and 
expectations around writing are fully integrated into the curriculum. One of our primary recommendations 

is for SOU to develop a campus style guide a mixture of hard copy text and web resources that 
designates what SOU faculty expect in written communication. This handbook will also serve as a focus 
for bringing faculty together to establish the standards and pedagogy and for relaying this information 
to students. “SOU’s Style” represents both theory and practice; the following graphic attempts to show 
how the elements are interrelated and support the final goal:  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

SOU’s Style 
Concept: Dynamic, unified 
approach to writing across 
the curriculum (WAC) and 

in the disciplines (WID) 
Tools: Standards, rubrics, 

and models 

Faculty Support 
 “Instruct and Intervene 

Workshop,” Fall 2010 
 Southern Oregon Writers 

 Writing Council 
 CTLA workshops 

 “SOU Style” handbook 
 

Pedagogy 
 Foundational Skills in USem 
 WAC in Explorations 
 WID in Majors/Integration  

 Emerging literacies 
 Common rubrics and 

responses 

Student Support 
 “SOU Style” Handbook 
 Extended Writing Center 
 Online tutoring 

 Comprehensive Learning 
Commons 

 Plagiarism workshops  
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Writing Initiatives 
 
The Task Force has identified several initiatives focused on increasing awareness of the importance of 
writing across the curriculum and in improving the teaching and learning of writing at SOU, listed here 
chronologically by proposed start date: 

1. Southern Oregon Writing Project: A Community of Writers  
2. Writing Center/Learning Commons 
3. SOU Style Guide 
4. Instruct and Intervene Workshop 
5. Promoting Writing in the Disciplines 
6. Writing Council 
7. Student Certification in Plagiarism/Academic Honesty 
8. Course for Faculty in Emerging Technologies  

 
In addition to a brief description of each initiative, we have also included specifics regarding leadership 
and estimated costs. 
 

1. Southern Oregon Writing Project: A Community of Writers  
Initiative led by Wilkins-O’Riley Zinn and Charlotte Hadella (Spring Term 2010 and ongoing; no initial 
cost) 

 
The “Southern Oregon Writing Project: A Community of Writers” will be initiated Spring term 2010. 
Faculty will be invited to create a community of writers designed as a forum for sharing their writing and 
trying out new ideas for their writing. Our premise is that faculty may be interested in writing outside of 
their academic field (or in creative writing related to their field) including personal writing, investigation 
of popular culture, political or persuasive writing, blogging—all kinds of self-expression in prose or poetry. 
In addition, we expect that faculty will share writing assignments, assessment techniques, peer editing, 
and other effective practices that have emerged in their courses. We will encourage the notion that 
writing can be fun, useful, profound, therapeutic—and the more we practice writing ourselves, the 
better we can help our students become better writers. 
 
This group will meet on the second Friday in April and May (April 9 and May 14, noon-1 p.m.). We intend 
to generate interest in the initiative this academic year and then make it a regular “happening” throughout 
the academic year 2010-11.  
 

2. Writing Center/Learning Commons 
Initiative led by Dee Perez (Spring 2010 and ongoing; cost includes $5,000 for TutorTrac plus 
personnel—additional faculty release time, student salaries, Learning Specialists, etc.) 

 
The faculty survey asked specifically about support services offered on campus for student writing. Of 
the faculty who responded to the survey, less than half (47.6%) felt that SOU performed “very well” in 
providing the resources students need to complete writing assignments. Some of the concerns from 
faculty included  

 qualifications of the tutors in the Writing Center  

 lack of assistance for online and Medford campus students 

 lack of tutoring help in the evening and on weekends 



5 
 

 Writing Task Force Report   
 

  insufficient knowledge about discipline-specific substance, style, form, and citation 

conventions. 

While the Writing Center is doing its best with very limited resources, there is a demonstrated need for 
more comprehensive writing help. Besides increasing the number of hours that the Writing Center 
operates, we need to identify online resources for students. Staffing the Writing Center with trained 
learning specialists is also recommended. (See Appendix D for details.) 
 

3. “SOU Style” 
Initiative led by Irving Lubliner and Laura Young (Initial work on common handbook in Summer 
2010, ongoing through 2010-11; cost of handbook to students estimated at $30) 

 
“SOU Style” will serve as a common writing handbook for all students and faculty. Work on the style 
guide will begin in Spring 2010, when University Seminar faculty will work with Fountainhead Press to 
assemble a handbook designed specifically for SOU and USem students. Although some components 
(such as basic grammar rules, documentation conventions, and rhetorical principles) will be 
incorporated from the publisher’s material, we will be able to include our own work on expectations, 
common assignments, and rubrics for grading and assessment.  
 
As faculty from the disciplines and the Writing Council draft additional material, we can incorporate this 
material by providing links to posted material on our writing website. Some materials, such as shared 
rubrics and comment sheets, can also be published separately (either in hard copy or electronically). The 
intent is to have as much transparency and commonality as possible as faculty assign and respond to 
writing so that students understand the importance of writing in all their classes and are aware of SOU’s 
expectations of their writing. Materials have already been gathered to create a common response sheet, 
and a cadre of faculty will continue to develop these materials. Input from faculty across campus will be 

essential the September workshop, the Southern Oregon Writing Project, and ongoing faculty 
workshops hosted by the CTLA will be important components of this initiative. 
 

4. Instruct and Intervene Workshop 
Initiative led by Mada Morgan and Laura Young (September 14-15, 2010; $7,000 – proposed funding 
through Pepsi Grant) 
 

While writing is regularly assigned in many courses throughout the curriculum, faculty have expressed a 
need for best practices that will help them move from “grading” writing to “teaching” writing. This day 
and a half workshop will focus on the knowledge and tools faculty need to help them “instruct and 
intervene” to strengthen student writing in their courses. 
 
The proposed dates are September 14 and 15, the two days before contracts begin. Through an 
application process, 20 faculty members representing each academic unit will be offered a stipend of 
$250 to participate with workshop facilitators and writing experts from the SOU faculty. Participants will 
be required to 

 design actual writing assignments for their course that include scaffolding exercises, strategic 
intervention techniques to assist students, and effective evaluation and assessment tools; 

 report on the workshop during the Faculty Institutes the following week; and 

 monitor the successful incorporation of these writing strategies through regularly scheduled 
discussions with the CTLA, with an eye to presenting at SOAR in Spring 2011. 
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5. Promoting Writing in the Disciplines  
Initiative led by Steve Petrovic and Mada Morgan (Fall Workshop 2010 and ongoing; costs include 
stipends to faculty for developing templates and manuals) 

 
Promoting writing in the disciplines would allow us to reinforce good pedagogy by creating and using 
examples and models. One approach is to create collaboration between experts in content and good 
writing by pairing departmental faculty members from the disciplines with faculty trained in writing and 
rhetoric.  
 
These teams would then identify and develop exemplars of quality writing in the discipline which would 
be shared with students. For example, an excellent model of a chemistry lab report with good content, 
effective organization, and language that reflects the expectations of the discipline would be paired with 
a “good writing” template that identifies and names the rhetorical moves, shows good transitions, and 
explains the sentence structure. The connection between the discipline’s content and the requisite 
writing skills would then be clear to students. By making the expectations and skills apparent, students 
can adjust more easily to disciplinary genres and transfer the skills they have developed in their lower 
division courses more effectively. 
 
SOU should begin by providing modest stipends for faculty to work together, creating templates and 
mini style manuals. We would host or contribute to a website where these teaching tools would be 
posted.  

 
6. Writing Council 

Initiative led by Provost Klein (Fall 2010; no initial cost) 
 
An ongoing Writing Council will provide leadership to efforts designed to promote and enhance writing 
across the curriculum, especially the initiatives outlined in this report. This Council would direct related 
workshops for WAC and for WID. Maintaining a core of committed faculty from each academic unit to 
oversee various writing initiatives will be essential. Invitations for membership on the Council would 
initially be extended to members of the Writing Task Force and to faculty previously associated with 
WAC. An ideal recruitment opportunity for expanding the Council will be the Fall 2010 “Instruct and 
Intervene” Workshop.  
 

7. Student “Certification” for Plagiarism/Academic Honesty  
Initiative leader TBA (Winter 2011; small stipend or release time for instructors) 

 
Issues of plagiarism continue to plague faculty; more than half of the survey respondents (54%) 
indicated that they would use plagiarism detection software if it was available. Student Affairs has 
intensified the reporting of plagiarism and academic dishonesty, but SOU needs to be proactive on many 
fronts. We propose that each new student (first year and transfer) be required to attend a short 
workshop, presented by the Learning Commons or Writing Center, on plagiarism and academic honesty. 
This simple requirement would eliminate the common excuse of “I didn’t know.” Verification of 
attendance would be necessary, and the simple step of adding a box to the appropriate advising plan 
(Sophomore, Junior, Senior) could accomplish this.  
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8. Course for Faculty in Emerging Technologies 
Initiative led by Dennis Dunleavy (Spring 2011; $4,000 cost includes $250 stipend for up to 20 faculty 
from diverse departments to participate as teachers and learners) 
 

SOU needs to develop a course for faculty on technology literacy. The focus of the course will not be 
only on how to use the technologies available to students and faculty, but also on how they affect 
teaching and learning. Our culture has changed because of these “gadgets,” and we need work with a 
larger perspective. Faculty who work through this course would not only be using the technologies, but 
also exploring and researching best practices for students as they negotiate a different world from the 
hardcopy text. 
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Appendix C 
General Faculty Survey Responses 

Adequacy of SOU Student Resources for Writing Assignments 
Verbatim Comments 

 

 

We need a more robust presence for the Writing Center on campus. 

The challenge is to convince students needing help to avail themselves of our excellent resources. 

This campus desperately needs a fully-functioning, fully-funded writing support center. Relying on 
student tutors, with no real staff and no real money is ridiculous, and a terrible disservice to our 
students. Also, we absolutely must start offering remedial writing courses. We cannot continue to 
pretend that students come in with basic writing skills – they don't, and we don't offer adequate help, 
we don't offer to teach the remedial skills, and therefore we aren't graduating students who can write 
effectively. It's embarrassing! 

I am new here, so it might be my problem, but I know very little about the Writing Center. At this point in 
the quarter, I would usually have had someone from the Writing Center visit everyone in my classes so 
they could let my students know what resources were available. At other institutions, I would usually get 
an email from someone at the library and the writing center offering to visit my classroom and give a 
possible array of orientations. If I don't know what is available, how can I begin to let my students know? 
I am deeply committed to improving student writing and referring my students to any available resource, 
but I must know what is there. 

The resources are here. Students don't know how to use them and are not certain they will help. 

I have not been confident in the ability of Writing Center students (who I assume are English/Writing 
majors) to work with sociology students--to understand the stylistic expectations for social science 
writing, to know ASA citation/reference styles. I do not want my students confused by working with a 
student tutor who may give guidance at odds with what I am trying to teach my sociology students. 
I also have students (particularly those in the Human Service major at the Medford campus) whose 
work/family schedules do not permit them to access services during the daytime, on the main campus. 
Having writing support at night and at the HEC is something that I would like to see SOU try out. I'm not 
sure that those students would actually USE the service, even though many of them desperately need it, 
but I wish we would at least try it to see what happened. Students transferring to SOU from RCC or other 
community colleges frequently have very poor research writing skills. 
As a result, for my writing class for sociology majors, I recruit my own tutor/teaching assistant. 

A well funded writing center. Writing across the curriculum support, including faculty development. 
Campus commitment, i.e., it seems very few disciplines require writing often enough, use writing as a 
mode of thinking, or ask revisions. I think many of our students graduate without writing any major 
assignments and if they do write, it is often the end of the term research paper without a chance to 
interact with peers or instructors in the process of rewriting and rethinking a subject. Students often see 
writing as punishment or as an onerous requirement instead of a difficult, but meaningful assignment 
connected to real purposes that are articulated in assignments. 

Many times faculty has heard that the first-year experience replaced the old writing sequence. But, the 
USEM instruction is so uneven concerning research and writing that it seems as if we have lost 
something. Perhaps, we would be FAR better off by linking the needs of the students (tested individually 
upon entrance) to what first-year writing course he or she takes. 
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Appendix D 
Recommendations for Writing Center/Learning Commons 

 
 
 
While the Writing Center is doing its best with very limited resources, there is a demonstrated need for 
more comprehensive writing help. The Task Force recommends the following: 
 
Provide Evening, Weekend and Summer Writing Tutoring. 
Currently, the Writing Center is open 9 – 4, Monday through Friday, Fall through Spring quarters. 
Because of staffing limitations, we are not able to offer evening or weekend hours, even during peak 
periods of need such as the weeks before finals and Quiet Week when the library is open 24-hours. 
Further, there is no tutoring available for students taking classes during summer sessions. Extending the 
Writing Center’s hours would require more personnel, including student tutors, faculty and staff.  
 
Provide Online Tutoring.  
Online tutoring would serve the needs of online students, and perhaps many on-campus students as 
well. However, currently there is neither sufficient staff nor tutors to respond to online queries. 
Implementing online tutoring would require additional tutors, the purchase of specialized software, and 
additional staff time to oversee and monitor both the additional tutors and the software functions.  
 
Develop Learning Commons Website. 
Another tool that would allow us to provide online tutoring is a comprehensive Learning Commons 
website. Ideally, this website would host an online tutoring and scheduling program like TutorTrac. 
TutorTrac costs approximately $5,000 per year, but would allow us to provide more tutoring options to 
both on-campus and online students. Further, TutorTrac allows electronic scheduling, record keeping, 
and real-time remote tutoring sessions.  
 
The Learning Commons website would also serve as the central hub for posting information about all 
academic support programs on campus. It would provide information for students on accessing these 
services, as well as providing links to other relevant sites and information, such as that currently found 
on the Writing Center website.  
 
Hire Learning Specialists for the Learning Commons. 
Currently, student tutors meet with students, usually on a drop-in basis, to identify general problems in 
student writing such as organization, clarity, structure, etc. Students do not provide editing services, nor 
do students interact with faculty to be able to help students meet the requirements of specific course 
assignments. Student tutors work part-time and are available as their class schedules allow.  
 
The Task Force recommends hiring Learning Specialists to work in the Learning Commons. These 
Learning Specialists would be trained professionals qualified to offer a wide range of tutoring assistance, 
especially in writing and math. They might be former high school teachers or others with broad-based 
educational experience. Learning Specialists can be expected to be knowledgeable in various types of 
writing, including discipline-specific, research-oriented, and creative writing. They are also more adept 
at identifying problems and helping students to discover possible solutions than student/peer tutors are. 
As full-time employees (or volunteers), the Learning Specialists would also have time to meet with the 
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faculty of various departments to learn about the needs, concerns and requirements of the 
departments, thus allowing them to better meet the needs of students.  
 
Further, employees are by nature more consistent in their hours and reliability. This would allow more 
consistency in hours of operation and open the possibility of expanding the Writing Center hours into 
evenings, weekends and summers. The Learning Specialists would also be available as support for 
student tutors. They would provide reliable and consistent support for students throughout the quarters 
and during breaks, facilitating those one-on-one relationships that contribute so much to student 
retention and success.  
 


