FL 511 – Second Language Acquisition: Theory and Practice
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Southern Oregon University 
Summer Language Institute 2018
Guanajuato, Mexico
Instructor: Dr. Joshua J. Thoms

Class meeting time: 8:00–9:50 a.m., M–F
E-mail: joshua.thoms@usu.edu 
(NOTE: Please contact me via my USU email address listed above; I will not check my SOU email address).
Goals of the course
The primary purpose of this course is to introduce students to historical and contemporary theoretical perspectives on second language (L2) acquisition. When necessary, data sets in Spanish will be used to highlight the constructs and underlying assumptions of a number of theories. Along the way, students will be encouraged to reflect on how L2 acquisition theory informs teaching methodologies/practices in the L2 classroom. We will work to achieve these goals in the following ways:

· read and discuss various articles and book chapters from the fields of second language acquisition (SLA), foreign language education, and applied linguistics;

· develop skills in critical analysis through a two-page written commentary of a supplemental reading;

· practice presentation skills and understanding of concepts by leading a class discussion of a supplemental reading.


Components of the course
Each of the components of the course is described below.

Required Textbook: Brown, H. D. (2014). Principles of language learning and teaching, 6th edition. White Plains, NY: Pearson. You must purchase or rent this text.
Additional readings will either be posted as PDFs on Moodle or emailed to you in early June. Please print or save them to your laptop/electronic device. Either way, you’ll need to have access to them while in Mexico/during our class.
Readings. The readings will be comprised of an eclectic mix of research articles that explain and report on the results of an empirical study and book chapters that primarily focus on instructed second language acquisition issues. It is imperative that you do a close reading of each assigned reading. Carefully reading the articles and book chapters will allow you to (a) contribute meaningfully to class discussion which will, in turn, afford you a better understanding of the issues being investigated or presented in the readings, (b) think critically about how the research was conducted and thoughtfully question the theoretical framework used, and when needed, the research questions, methods, results, conclusions, etc., (c) help you to see how the content of the readings applies to your L2 teaching context, and (d) prepare you for the weekly in-class assessments. Again, all of the readings will be made available to you via email in early June prior to the beginning of the program. Some students have appreciated getting the readings a few weeks in advance to begin reading them before arriving in Mexico. I would encourage you to do the same, if possible.
Responses to the readings. Responses to the readings will be both informal and formal, as follows:

1. Informal: Responses to articles in class. It is highly suggested that you take notes while doing the readings outside of class. Given the intensive nature of the SLI program, it will be necessary for you to remember the details of each article we read as you will often be asked to share your thoughts with the rest of the class. To reiterate, doing the readings and taking notes will help you to (a) better understand the chapter or article, and (b) prepare you to contribute to class discussion in a meaningful way.

2. Formal: A two-page commentary on a supplemental reading. During the course of the 3-week program, you will write a two-page (12 pt. font, double-spaced) formal commentary on a supplemental reading that addresses an issue that you find interesting. The commentary will be based on one of the supplemental readings that are listed on the day-to-day syllabus below. The purpose of the formal commentary activity is to introduce you to the professional literature in the fields of SLA, foreign language education, and applied linguistics and to help you become a critical and reflective reader of this literature while also allowing you the opportunity to reflect on how the topic of the article relates to your own L2 teaching context. Your two-page commentary should be broken down as follows: the first page dedicated to summarizing the main points of the reading; the second page is where you will talk about how the article’s content applies to/affects L2 teaching and learning (i.e., pedagogy) and, whenever possible, how it might affect your own teaching/teaching context. We will determine which supplemental reading you will be assigned in early June. More information will be provided to you regarding the structure of your written commentary during our first class meeting.
Leading a critical discussion of a supplemental reading. During the course of the program, you will be asked to lead the discussion of one of the supplemental readings that appears in the syllabus (which will be the same supplemental reading as the one that you will read for the aforementioned formal written commentary assignment). You should feel free to be creative when deciding how you want to lead the critical discussion for the given article/book chapter. However, you are encouraged to design an activity(ies) that (a) target(s) the main components or concepts of the reading, and (b) engages your fellow class members in discussion. On the day when you lead discussion, you will have a portion of class time to address the main point(s) of the article and do your activity(ies). Given that not everyone will have read your assigned supplemental reading, you will be responsible for carefully synthesizing the main points of the article and, whenever possible, explain how the ideas addressed in the article can be applied to a L2 learning and teaching context. NOTE: Depending on the ultimate number of students who enroll in the course, it is possible that you will have the option to do this activity with a partner. More information about leading a critical discussion of a supplemental reading will be provided to you via email before arriving in Mexico and during our first class meeting.
In-class assessments. At the beginning of class on each of the Fridays during the 3-week session, you will be formally assessed on your familiarity with the content presented in the assigned readings, the supplemental readings presented by your classmates, and any other information discussed in class during that week. The format for these weekly assessments could include multiple-choice, definitions of key terms, and/or short answer/essay.
Participation. This class is designed to provide a lively and supportive forum for the ongoing discussion of and learning about a number of issues related to second language acquisition theory and resulting L2 teaching practices. Your participation in the activities of the class is a key component of its usefulness. “Participation” in this class includes your regular, active contributions to the discussions about the readings, your involvement in any oral report/presentation given by your classmates, and regular attendance.

Attendance. Please note that given the intensive nature of the summer language institute, attendance in every class meeting is expected. Being on time is also very important. In other words, missing class is not allowed. For each class that you miss without a legitimate excuse, I will deduct 10% from your final grade. In cases where you are extremely ill or are somehow involved in an emergency, you should communicate with me and the SLI director as soon as possible.
Grading
	Two-page written commentary of a supplemental reading
	25 pts (25% of final grade)

	Leading a critical discussion of an assigned reading
	25 pts. (25% of final grade)

	In-class exams (3 @ 10 pts.)
	30 pts. (30% of final grade)

	Class preparation/active participation/attendance
	20 pts. (20% of final grade)

	TOTAL
	100 pts.


Final letter grades are assigned according to the following scale:

	A
	94% and above
	C
	74 – 76.9%

	A–
	90 – 93.9%
	C–
	70 – 73.9%

	B+
	87 – 89.9%
	D+
	67 – 69.9%

	B
	84 – 86.9%
	D
	64 – 66.9%

	B–
	80 – 83.9%
	D–
	60 – 63.9%

	C+
	77 – 79.9%
	F
	59.9% or below


Please note that I do not award extra credit in my courses. Requesting extra credit at the end of the three weeks when you realize that your grade is not where you want it to be will only result in a frustrating experience for you and me.
Other
If you have any concerns about this course, I ask you first to bring those directly to me. Should we not be able to resolve your concerns to your satisfaction, you would then speak to Dr. Anne Connor, Director of the Summer Language Institute.

Please let me know either before or during the first day of class if you have a disability for which special arrangements may be needed, such as modification in seating. Additional information about SOU’s policies related to academic support/disability resources can be found on the final page of this syllabus.
FL 511 – Second Language Acquisition: Theory and Practice
Syllabus

NOTE: The instructor reserves the right to make modifications to due dates, activities, readings, etc., as the class progresses.
WEEK 1

	DATE

	TOPIC(S), READINGS, & ACTIVITIES

	Monday June 25
	Introduction to course; student introductions; overview/definition of theories, models, constructs, hypotheses, etc.
Read:
Syllabus

VanPatten, B., & Williams, J. (2007). Introduction: The nature of theories. In B. VanPatten & J. Williams (Eds.), Theories of second language acquisition (pp. 1–16). Mahwah, NJ: Lawrence Erlbaum Associates.

Chapter 1—Language, learning, and teaching (only pp. 1–9) in Brown, H. (2014). Principles of language learning and teaching (6th ed.). White Plains, NY: Pearson.

Write and bring to class: Answers to the four discussion questions at the end of the VanPatten and Williams chapter (i.e., on p. 15–16) and be ready to share them with the rest of the class. NOTE: Your answers will not be turned in, but will instead be used for part of today’s in-class discussion.



	DATE

	TOPIC(S), READINGS, & ACTIVITIES

	Tuesday
June 26
	Historical overview of language study (structuralism, contrastive analysis, behaviorism, audiolingual methodology, Chomskian views of language/language learning, communicative language teaching, etc.); first language acquisition
Read:
Chapter 1—Language, learning, and teaching (only pp. 9–20) in Brown, H. (2014). Principles of language learning and teaching (6th ed.). White Plains, NY: Pearson.

Chapter 2—First language acquisition (pp. 21–50) in Brown, H. (2014). Principles of language learning and teaching (6th ed.). White Plains, NY: Pearson Longman.

Supplemental reading #1: 
White, L. (2007). Linguistic theory, universal grammar, and second language acquisition. In B. VanPatten & J. Williams (Eds.). Theories in second language acquisition: An introduction (pp. 37–55). Mahwah, NJ: Erlbaum.
read and presented/discussed in class by: ____________________________________________



	DATE

	TOPIC(S), READINGS, & ACTIVITIES

	Wednesday June 27
	Continuation of first language acquisition; role of age in acquisition
Read:

Chapter 3—Age and acquisition (pp. 51–77) in Brown, H. (2014). Principles of language learning and teaching (6th ed.). White Plains, NY: Pearson.

*Possible* in-class viewing and discussion of: “The Human Language Series” (i.e., segments from part 2)
Write and bring to class: Answers to questions 3, 5, and 6 at the end of Chapter 3 in Brown (i.e., on pp. 76–77) and be ready to share them with the rest of the class. NOTE: Your answers will not be turned in, but will instead be used for part of today’s in-class discussion.




	DATE

	TOPIC(S), READINGS, & ACTIVITIES

	Thursday
June 28
	Early theories of SLA; overview of key concepts/issues/areas of research of second language learning
Read: 
Ortega, L. (2009). Introduction. In Understanding Second Language Acquisition (pp. 1–11).
VanPatten, B., & Williams, J. (2007). Early theories in second language acquisition. In B. VanPatten & J. Williams (Eds.), Theories of second language acquisition (pp. 17–35). Mahwah, NJ: Lawrence Erlbaum Associates.
Write and bring to class: Answers to the following discussion questions at the end of the VanPatten and Williams chapter (i.e., on p. 33): #s 1, 3, 4, 5. NOTE: Your answers will not be turned in, but will instead be used for part of today’s in-class discussion.
Supplemental reading #2: 
Payne, M. (2011). Exploring Stephen Krashen’s ‘i+1’ acquisition model in the classroom, Linguistics and Education, 22, 419–429. 
read and presented/discussed in class by: ____________________________________________



	DATE


	TOPIC(S), READINGS, & ACTIVITIES

	Friday
June 29
	The role of input in L2 acquisition; input processing; processing instruction; in-class exam #1
In-class exam #1

Read:
VanPatten, B. (2004). Input processing in second language acquisition. In B. VanPatten (Ed.), Processing instruction: Theory, research, and commentary (pp. 5–31). Mahwah, NJ: Lawrence Erlbaum Associates.


Write and bring to class: (a) your thoughts about how VanPatten’s ideas about input differ and/or are similar to Krashen’s; (b) how processing instruction differs from ‘traditional’ instruction as described by VanPatten. NOTE: Your answers/thoughts/ideas will not be turned in, but will instead be used for part of today’s in-class discussion.
Supplemental reading #3:
Shrum, J., & Glisan, E. (2005). Using a story-based approach to teach grammar. In Teacher’s handbook: Contextualized language instruction (pp. 189–213). Boston: Thomson. 
read and presented/discussed in class by: ______________________________________________



WEEK 2

	DATE

	TOPIC(S), READINGS, & ACTIVITIES

	Monday
July 2
	Interactionist views on L2 learning; Negotiation of meaning
Read:
Long, M. (1996). The role of the linguistic environment in second language acquisition. In W. C. Ritchie & T. K. Bhatia (Eds.), Handbook of second language acquisition (pp. 413–468). San Diego, CA: Academic Press.
Write and bring to class: A brief description of an activity/exercise that you have done either as a student or an instructor of a second language that reflects the theoretical ideas put forth by Long (1996). Be ready to describe your activity/exercise with others in the class and comment about how useful you found it to be (and why). NOTE: This informal activity will not be turned in, but will instead be used for part of today’s in-class discussion.
Supplemental reading #4:
Gass, S., & Mackey, A. (2007). Input, interaction, and output in second language acquisition. In B. VanPatten & J. Williams (Eds.), Theories of second language acquisition (pp. 175–199). Mahwah, NJ: Lawrence Erlbaum Associates. 
read and presented/discussed in class by: ____________________________________________



	DATE


	TOPIC(S), READINGS, & ACTIVITIES

	Tuesday
July 3
	The role of feedback and noticing in L2 acquisition; Corrective feedback in the classroom
Read
Lyster, R., & Ranta, L. (1997). Corrective feedback and learner uptake: Negotiation of form in communicative classrooms. Studies in Second Language Acquisition, 19, 37–66.
Write and bring to class: 1–2 paragraphs about your ideas on error correction, based on today’s readings. Be prepared to share your thoughts with the rest of the class. NOTE: Your answers/thoughts/ideas will not be turned in, but will instead be used for part of today’s in-class discussion.
Supplemental reading #5:
Sheen, Y., (2010). Introduction: The role of oral and written corrective feedback in SLA, Studies in 
Second Language Acquisition, 32, 169–179.  
read and presented/discussed in class by: ____________________________________________
Supplemental reading #6:
Lyster, R., Saito, K., & Sato, M. (2013). Oral corrective feedback in second language classrooms.

Language Teaching, 46, 1–40.
read and presented/discussed in class by: ____________________________________________



	DATE


	TOPIC(S), READINGS, & ACTIVITIES

	Wednesday

July 4
	The role of output in L2 acquisition
Read:
Swain, M. (1985). Communicative competence: Some roles of comprehensible input and comprehensible output in its development. In S. Gass & C. Madden (Eds.), Input in second language acquisition (pp. 235–253). Rowley, MA: Newbury House. 
NOTE: Skim the statistics in this chapter and simply focus on (a) the context of the study, (b) what the researcher was investigating (i.e., the research questions), her findings, and the ramifications of the study on SLA theory and pedagogy.
Supplemental reading #7:
Swain, M., & Lapkin, S. (1995). Problems in output and the cognitive processes they generate: A step towards second language learning. Applied Linguistics, 16, 371–391. 
read and presented/discussed in class by: ____________________________________________
Supplemental reading #8:
Swain, M., & Lapkin, S. (1998). Interaction and second language learning: Two adolescent French immersion students working together. Modern Language Journal, 82, 320–337.

read and presented/discussed in class by: ____________________________________________



	DATE


	TOPIC(S), READINGS, & ACTIVITIES

	Thursday
July 5
	The social turn in SLA; Vygotskian sociocultural theoretical perspectives 

Read:
Mitchell, M., Myles, F., & Marsden, E. (2013). Sociocultural perspectives on second language learning. In Second Language Learning Theories (pp. 220–249). NOTE: I would like you to primarily familiarize yourself with the terms presented in bold/black in this chapter.

Supplemental reading #9:
Firth, A., & Wagner, J. (2007). Second/foreign language learning as a social accomplishment: Elaborations on a reconceptualized SLA. Modern Language Journal, 91, 800–819.
read and presented/discussed in class by:_____________________________________________
Supplemental reading #10:
Lantolf, J., & Poehner, M. (2007). Chapter 1: The foundations of dynamic assessment. In Dynamic assessment in the foreign language classroom: A teacher’s guide (pp. 10–23). University Park, PA: Calper Publications. 

read and presented/discussed in class by: ____________________________________________



	DATE


	TOPIC(S), READINGS, & ACTIVITIES

	Friday

July 6
	Affective factors in L2 acquisition; in-class exam #2
In-class exam #2

Read:
Chapter 6—Affective factors (pp. 141–173) in Brown, H. (2014). Principles of language learning and teaching (6th ed.). White Plains, NY: Pearson.
Write and bring to class: Answers to/your thoughts about the following discussion question at the end of the Brown chapter (i.e., on p. 172): question #3. NOTE: Your answers/thoughts/ideas will not be turned in, but will instead be used for part of today’s in-class discussion.

Supplemental reading #11:
Dörnyei, Z. (2014). Motivation in second language learning. In M. Celce-Murcia, D. M. Brinton & M. A. Snow (Eds.), Teaching English as a second or foreign language (pp. 518–531). Boston, MA: National Geographic Learning/Cengage Learning. 
read and presented/discussed in class by: ____________________________________________



WEEK 3

	DATE


	TOPIC(S), READINGS, & ACTIVITIES

	Monday
July 9
	Instructed SLA: classroom discourse
Read:
Hall, J. (2004). “Practicing Speaking” in Spanish: Lessons from a high school foreign language classroom. In D. Boxer & A. Cohen (Eds.) Studying speaking to inform second language learning (pp. 68–87). Clevedon, UK: Multilingual Matters.
Supplemental reading #12:
Thoms, J. (2012). Classroom discourse in FL classrooms: A review of the literature. Foreign Language Annals, 45, s8–s27. 
read and presented/discussed in class by: ____________________________________________



	DATE


	TOPIC(S), READINGS, & ACTIVITIES

	Tuesday

July 10
	Instructed SLA: classroom discourse (cont.); culture and identity issues in SLA
Read:
Chapter 7—Language, culture, and identity (pp. 174–204) in Brown, H. (2014). Principles of language learning and teaching (6th ed.). White Plains, NY: Pearson.
Write and bring to class: Answers to the following discussion questions at the end of the Brown chapter (i.e., on p. 202–204): the first bullet on p. 202; question #2 on p. 203 (I will assign you a country); question #7 on p. 204. NOTE: Your answers will not be turned in, but will instead be used for part of today’s in-class discussion.

Supplemental reading #13:
Darhower, M. (2014). Literary discussions and Advanced-Superior speaking functions in the undergraduate language program. Hispania, 97, 396–412.
read and presented/discussed in class by: ____________________________________________
Supplemental reading #14:
Byram, M., & Wagner, M. (2018) Making a difference. Language teaching for intercultural and international dialogue. Foreign Language Annals, 51, 1–12.
read and presented/discussed in class by: ____________________________________________
Byram M, Wagner M. Making a difference: Language teaching for
intercultural and international dialogue. Foreign Language Annals. 2018;1–12.

Byram M, Wagner M. Making a difference: Language teaching for
intercultural and international dialogue. Foreign Language Annals. 2018;1–1



	DATE

	TOPIC(S), READINGS, & ACTIVITIES

	Wednesday

July 11

	Instructed SLA: literacy-based approaches to L2 learning and teaching (i.e., multiliteracies perspectives)
Read:
Geisler, M., Kramsch, C., McGinnis, S., Patrikis, P., Pratt, M., Ryding, K., & Saussy, H. (2007). Foreign languages and higher education: New structures for a changed world. (available online and as a PDF here: https://www.mla.org/Resources/Research/Surveys-Reports-and-Other-Documents/Teaching-Enrollments-and-Programs/Foreign-Languages-and-Higher-Education-New-Structures-for-a-Changed-World).
Chapter 1—Making the case for literacy in collegiate foreign language programs (pp. 1–20) in Paesani, K., Willis Allen, and Dupuy, B. (2016). A multiliteracies framework for collegiate foreign language teaching. Upper Saddle River, NJ: Pearson.
Supplemental reading #15:
Allen, H., & Paesani, K. (2010). Exploring the feasibility of a pedagogy of multiliteracies in introductory foreign language courses. L2 Journal, 2, 119–142. 
read and presented/discussed in class by: ____________________________________________



	DATE

	TOPIC(S), READINGS, & ACTIVITIES

	Thursday

July 12
	Instructed SLA: Technology-enhanced language learning
Read:
Chapter 1—SLA, language teaching, and technology (pp. 1–24) in Blake, R. (2013). Brave new digital classroom: Technology and foreign language learning. Washington D.C.: Georgetown University Press.
Supplemental reading #16:
Thoms, J., & Poole, F. (2017) Investigating linguistic, literary, and social affordances of L2 collaborative reading, Language Learning & Technology, 21(2), 139–156.
read and presented/discussed in class by: ____________________________________________
End of course review




	DATE

	TOPIC(S), READINGS, & ACTIVITIES

	Friday

July 13
	Conclusion of course; in-class exam #3
In-class exam #3
Read:
Ellis, R. (2005). Principles of instructed language learning. System, 33, 209–224.



Rubric for

Formal Written Commentary
(25 pts.)

Student:

Total Score: __/25
	
	Excellent
	Very Good
	Fair
	Needed work

	Page 1: Thorough, yet succinct overview/summary of the main points of the reading.

	10         9          8
	7        6         5
	4        3         2
	1          0

	Page 2: Thoughtful application of article’s content/concepts to L2 teaching and learning, including one’s own teaching context.

	10         9          8
	7        6         5
	4        3         2
	1          0

	Followed stylistic guidelines (maximum of 2 pages, 1-inch margins, 10-12 pt. font, Times New Roman, double-spaced); no grammatical/spelling errors; turned in on time. 

	5            4.5
	4             3.5
	3           2.5
	2         1         0


Rubric for

Leading a Critical Discussion of a Reading
(25 pts.)

Student:

Total Score: _____/25
	
	Excellent
	Very Good
	Fair
	Needed work

	Clear and concise overview of main points of article (including definition of key terms

	10         9          8
	7        6         5
	4        3         2
	1          0

	Creatively engaging other students to think about topic(s) presented in reading; avoided cutting and pasting large sections of article and reading it verbatim from PPT slides

	10         9          8
	7        6         5
	4        3         2
	1          0

	Appropriate length (30 min.)


	5            4.5
	4             3.5
	3           2.5
	2        1         0


Rubric for

Participation Grade

(20 pts.)

Class Participation Grade: You can earn several points for consistent, active participation in class activities. Participation in this class means (a) attending class, (b) coming prepared/having any homework complete, (c) offering thoughtful opinions about the readings and/or about others’ contributions to our discussion, and (d) maintaining a positive and supportive attitude towards your classmates and instructor. The following rubric will be used to determine your participation grade in this course:

	Frequently offers thoughtful comments about the readings/issues or about others’ contributions to class discussion (on average, ~2 comments per class); has a positive attitude toward fellow students, the content, and the instructor; is attentive to what is being said/discussed; has articles/materials each day in class to reference.

	14–20 pts.

	Appears interested in the readings/issues being discussed and sometimes offers thoughtful comments (on average, ~1 comment per class). However, may have an indifferent attitude toward others, the content, or the instructor. Focus, at times, is lacking. Sometimes doesn’t have articles/materials each day in class to reference.

	7–13 pts.

	Appears uninterested in the readings and issues being discussed in class; rarely offers thoughtful comments. Has a somewhat negative attitude toward others, the content, or the instructor. Rarely has articles/materials each day in class to reference.

	0–6 pts.


NOTE: The participation grade will be assigned at the end of the 3-week class/program.
SOU Policies
SOU Cares 
SOU has a wide range of resources to help you succeed. Our faculty, staff, and administration are dedicated to providing you with the best possible support. The SOU Cares Report allows us to connect you with staff members who can assist with concerns, including financial, health, mental health, wellbeing, legal concerns, family concerns, harassment, assault, study skills, time management, etc. You are also welcome to use the SOU Cares Report to share concerns about yourself, a friend, or a classmate at http://www.sou.edu/ssi. These concerns can include reports related to academic integrity, harassment, bias, or assault. Reports related to sexual misconduct or sexual assault can be made anonymously or confidentially. Student Support and Intervention provides recourse for students through the Student Code of Conduct, Title IX, Affirmative Action, and other applicable policies, regulations, and laws.  
Academic Honesty Statement and Code of Student Conduct
Students are expected to maintain academic integrity and honesty in completion of all work for this class. According to SOU’s Student Code of Conduct: “Acts of academic misconduct involve the use or attempted use of any method that enables a student to misrepresent the quality or integrity of his or her academic work and are prohibited.”
Such acts include, but are not limited to: copying from the work of another, and/or allowing another student to copy from one’s own work; unauthorized use of materials during exams; intentional or unintentional failure to acknowledge the ideas or words of another that have been taken from any published or unpublished source; placing one’s name on papers, reports, or other documents that are the work of another individual; submission of work resulting from inappropriate collaboration or assistance; submission of the same paper or project for separate courses without prior authorization by faculty members; and/or knowingly aiding in or inciting the academic dishonesty of another.
Any incident of academic dishonesty will be subject to disciplinary action(s) as outlined in SOU’s Code of Student Conduct: https://inside.sou.edu/assets/policies/CodeofStudentConduct.pdf 

In case of loss, theft, destruction or dispute over authorship, always retain a copy of any work you produce and submit for grades.  Retain all written work that has been graded and handed back to you. 
Statement on Title IX and Mandatory Reporting
Federal law requires that employees of institutions of higher learning (faculty, staff and
administrators) report to a Title IX officer any time they become aware that a student is a victim or perpetrator of gender-based bias, sexual harassment, sexual assault, domestic violence, or stalking. Further, Oregon law requires a mandatory report to law enforcement of any physical or emotional abuse of a child or other protected person, including elders and people with disabilities, or when a child or other protected person is perceived to be in danger of physical or emotional abuse. If you are the victim of sexual or physical abuse and wish to make a confidential disclosure please use the confidential advising available at 
http://www.sou.edu/ssi/confidential-advisors.html, or use Southern Oregon University's
Anonymous Harassment, Violence, and Interpersonal Misconduct Reporting Form: 

https://jfe.qualtrics.com/form/SV_7R7CCBciGNL473L 
SOU Academic Support/Disability Resources:
To support students with disabilities in acquiring accessible books and materials, and in planning their study and time management strategies, SOU requires all professors to include information regarding Academic Support and Disability Resources on course syllabi. It is the policy of Southern Oregon University that no otherwise qualified person shall, solely by reason of disability, be denied access to, participation in, or benefits of any service, program, or activity operated by the University. Qualified persons shall receive reasonable accommodation/modification needed to ensure equal access to employment, educational opportunities, programs, and activities in the most appropriate, integrated setting, except when such accommodation creates undue hardship on the part of the provider. These policies are in compliance with Section 504 of the Rehabilitation Act of 1974, the Americans with Disabilities Act of 1990, and other applicable federal and state regulations that prohibit discrimination on the basis of disability.
If you are in need of support because of a documented disability (whether it be learning, mobility, psychiatric, health-related, or sensory) you may be eligible for academic or other accommodations through Disability Resources. See the Disability Resources webpage at www.sou.edu/dr for more information or to schedule an appointment. If you are already working with Disability Resources, make sure to request your accommodations for this course as quickly as possible to ensure that you have the best possible access.
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