


New Course Proposal
Submit completed form electronically
 
1. Course prefix and course number: SPED 399
 
2. Course title: Special Studies in Special Education

3. Abbreviated title for class schedule (30 characters or less): Special Studies in SPED

4. Credit hours: 1-3 credits

5. Catalog description: Credits to be arranged, repeatable

6. Prerequisites (to add each additional prerequisite, start a new line):
(See attached Note for samples) NONE

[bookmark: Text27]A. (course prefix, (space) and number)       or       or       or       or      

B. (course prefix, (space) and number)       or       or       or       or      

C. (course prefix, (space) and number)       or       or       or       or      

7. Co-requisites (including labs, if any): NONE
A. (course prefix, (space) and number)       or       or       or       or      

8. Major/Class restrictions: Please indicate any class or major restrictions: None

9. Is course repeatable? Yes   If Yes, list maximum credits: 6

10. Labs requirements: If course includes a lab: # of hours lecture: none  

11. Fees: List any course fees: 0

12. Grade Mode:  Pass/No Pass only

13. CIP Code: Six-digit CIP code (check with your Division Director): 13.1001

14. Special qualifications; Is course proposed for (yes/no): NO

[bookmark: Text32]A. University Studies?  NO  If yes, list Strand(s)      
 
B.  Honors? NO

15. Cross-listing: List any cross-listing:       and       and       and       and      

16.  Strategic justification for proposed course: 
A. Rationale: 
What is the overall strategic rationale for offering this course? 
The number of students receiving Special Education services continues to increase and it is imperative that the Education department provide flexible and accessible opportunities for students and community members to gain knowledge and skills working with this unique population.  

B. Alignment:  
1. How does this course align with the unit’s mission plan? The course aligns with SOU’s mission for fostering access, equity, inclusion and diversity in thought and practice by maintaining currency in our curricular offerings and leveraging community-based expertise. 

2. How does the course fit into the rest of the unit’s curriculum? Special Studies offerings enhance and expand upon regular Education offerings in content, curriculum and instructional methods.

C. Enrollment: What is the new course’s estimated enrollment each time it is offered over a three-year period? Year 1=10-15; Year 2=15-20; Year 3=20-25 

D. Resource evaluation: What resources – faculty, equipment, lab space, etc. -- will be needed to offer this course and how will those resources be obtained?
1.  Faculty:  
a. Who will teach the course?  SOU and/or community based specialists with expertise in special education. 

b. Evaluate unit’s faculty availability and/or needs and the impact on other teaching obligations.  The Education department has sufficient faculty and adjunct instructors to offer this course. 

c. If additional faculty members are needed, how will that need be met? 

2.  Facilities:  Cite any additional need for classrooms, equipment or lab space; explain how that need(s) will be met. None

3.  Other:  
a.   Are Hannon Library resources sufficient to meet the needs of this course? Yes
b. 	Are any other resources needed to support this course?  No  
[bookmark: Text21]If so, please explain how they will be obtained.       

E. External impact:
1. What is the expected effect of this course on existing programs elsewhere in the university?  Special Topics offerings will serve as flexible on-ramp for students and community members considering special education as a potential career path and/or field of study. 

NOTE:  Please document your contact with other academic programs which may be affected by this new course and the response you received. 

2. Will any of your prerequisites affect other academic programs? No   
NOTE:  Please document your contact with other academic programs which may be affected by this new course and the response you received.

17.  Syllabus (condensed)
(Attach an accompanying, condensed syllabus, which should include the following items.  Schedules and similar details are not required.)
A. Course description (same as Catalog description, above)

B. Learning objectives of the course

C. Required texts

D. Course format

E. Other – any other relevant materials needed to explain the goals and teaching methods of this course. 

Approvals:


________John King_________________		___2/17/21____________
      Signature of Division Director			Date



4/29/16


				SPED 399 Syllabus (1-2 credits)
Children with Special Needs: Exploring Autism Spectrum Disorder
Southern Oregon University

	
	Course Description: Participants will be introduced to Autism Spectrum Disorder (ASD) as an “exceptionality” (i.e., disability) in order to understand the (a) range of human experiences, (b) characteristics of students experiencing ASD, (c) impacts on families, and (d) ways to facilitate classroom success. Students will reflect on ways that their own cultural lens affects their view of typical and atypical cognitive, physical, and socio-emotional development.  




	Core Knowledge Category
	Standard
	Objectives

	Special Needs
	Examination of the distinctions, similarities, and differences, among the types of special needs
	Participants will examine characteristics of students on the Autism Spectrum Disorder.  

	Special Needs
	 Communication and collaboration with parents of children/youth with special needs.
	Participants will explore impacts of exceptionalities on families. 

	Learning Environments and Curriculum
	Application of environmental choices based on individual learning styles, varying developmental levels, special needs, and/or languages and cultures of the people in the group.
	Participants will examine strategies to support students with ASD.

	Diversity
	Exploration of the impact of cultural values, attitudes, beliefs, and /or biases on interactions
	Participants will examine their own biases in working with students and families with special needs.






	OUTLINE OF WORKSHOP
1. Start with Self 
-Explore Children’s books where characters have special needs (with Autism ASD)
-Reflect on their experiences as youth with peers/teachers with special needs
-Examine own possible biases in working with students and with special needs
2. Getting to know families
- Explore impacts of exceptionalities on families including daily care, socialization, recreation, and grief. 
3. Looking closer at Special Needs (ages 3-12)
- Characteristics of students in both areas of High-Functioning and Low Functioning Autism Spectrum Disorder.
4. Inclusion
-Supportive Physical Environments (Universal Design)
-Social and emotional inclusion with communication supports (SuperFlex & Social Stories)
- Reflection on own schooling and ways you felt included/excluded by normative institutional structures including ideology, materials, environment, and economics.

In-class assignment (1 credit): Reflection paper = 100 pts
Participants will write a written reflection in the four course topics/objectives. 
Start with Self=20 pts
Getting to know families=20pts
Characteristics of ASD=20 pts
Inclusion=20pts
Attendance & participation=20pts
TOTAL=100 points
A score of 75 points is needed to pass the course and earn 1 credit.


	Out-of-class assignment (1 credit): Inclusion Plan = 100 pts
Participants will write a plan of inclusion for students/families with ASD. This paper will be a vision statement relevant to each participant’s context (e.g., learning center, pre-school, classroom, etc.). 
1. Describe context and demographics of families serve= 20pts
2. Teaching and Learning Philosophy for serving all diverse students (1 reference)= 20pts
3. Concrete plan for (a) inclusive materials (20pts);
(b) classroom physical environments (20pts); and 
(c) socio-emotional/communication supports (2 refs)= 20pts
TOTAL=100 points
A score of 75 points is needed to earn 1 credit
Final paper must be 3-4 pages typed, double-spaced (APA 7th with 3 references). Attach assignment to email and send to instructor.

LatLate Work Policy: Late assignments are accepted for 3 days past the due date with 15% 
 uct reduction for each day late. 

REFERENCES
Harvey, S. & Evans, I.M. (2003). Understanding the emotional environment of the classroom. In D. Fraser and R. Openshaw (Eds.). Informing our practice (pp. 182- 195). Palmerston North: Kanuka Grove press.

LePage, P., Nielsen, S. & Fearn, E. J. (2008). Charting the dispositional knowledge of beginning teachers in special education. Teacher Education and Special Education, 31 (2) 77-92.

Noddings, N. (2005). Caring in Education. Retrieved from http://infed.org June 4, 2015.

Turnbull, A., Turnbull, R., Erwin, E.J., Soodak, L.C., & Shogre, K.A. (2015). Families, professionals, and exceptionalities: Positive outcomes through partnerships and trust. Boston: Pearson.

Turnbull, A., Turnbull, R., Wehmeyer, M.L, & Shogren, K.A. (2016). Exceptional Lives: Special education in today’s schools. Boston: Pearson.

Two modules that are research based and supportive for students to understand autism.

1. https://autismcertificationcenter.org

2. https://afirm.fpg.unc.edu/afirm-modules










Southern Oregon University
School of Education
SPED 399 Supporting Students’ Mental Health
Syllabus (1-2 credits)


Course Description: This workshop focuses on supporting students in general education classrooms who qualify to receive Special Education services under the IDEA (2004) category, Emotional Behavior Disorder (EDB i.e., psychiatric disabilities). In this course, students will examine general characteristics of EBD and general strategies to support these students’ mental health. 
Course objectives: Students will (1) discuss characteristics of students with EBD, (2) discuss ways to support people with EBD, and (3) recognize their own unconscious biases towards people with EBD. 

Special Education Competencies:
b)   Demonstrates differentiation of instruction and assessment and inclusion strategies, (i.e., accommodations and modifications).
c) Demonstrates principles of Universal Design for Learning in the classroom by providing equitable learning environments.
d) Describes the characteristics of students in federally designated categories of exceptionalities (for example: 504, PL 94-142, PL 101-476, 105-17 and 108-446).

Emotional Disturbance Prevalence and Definitions
Individuals classified as having emotional disturbance (or behavioral disorders) represent 10% of all students ages 6–21 served under IDEA (U.S. Department of Education, 2012). However, prevalence studies have suggested that the actual percentage may be much higher. 
Emotional disturbance refers to a number of different, but related, social-emotional
disabilities. Individuals classified must meet several criteria established under IDEA, including the following:
An inability to exhibit appropriate behavior under ordinary circumstances,
An inability to maintain relationships with peers or teachers,
An inappropriate affect such as depression or anxiety, and
An inappropriate manifestation of physical symptoms or fears in response to school.


OUTLINE OF WORKSHOP
1. Start with Self
-Explore own experiences with mental health and Emotional Behavior Disorder
-Reflect on experiences as youth with Emotional management/expression
-Examine own possible biases in working with students with EBD

2. Looking closer at Special Needs (ages 3-12)
- Watch video, REMOVED (parts 1 & 2) and discuss characteristics
-Discuss ACES study (Adverse Childhood Experiences) and Basics in Trauma Informed Care 
-Examine Oregon Department of Education and IDEA (Individuals with Disabilities Education Act) eligibility criteria for EBD
 
3. Inclusion support and Resiliency in General Education classroom
Objectives: (1) Discuss supportive physical & socio-emotional environments (Universal Design), and (2) multiple strategies of support.
Teachers can positively change children’s brains by interrupting the over-activation of their stress response systems. Starting with basic principles of Universal Design for Learning, teachers can structure the physical and socio-emotional environments to increase the amount of time children are in their optimal zone of arousal. Through observing and listening to children's behaviors, teachers can seek to understand the messages beneath the behaviors, knowing that behavior is a strong form of communication. Other strategies include (1) guiding children to manage stress through increasing their level of control over situations with coping skills, (2) naming and acknowledging the problems that do exist, (3) never labeling or stigmatizing children, (4) always placing the person first and acknowledge their desire to be loved, (5) implement Positive Behavior Support (reward desired behavior, ignore undesired), (6) avoid power struggles, (7) Involve student/family in setting goals, (8) Use interests as motivation, (9) Use books and pictures of faces/emotions to increase Emotional Intelligence & empathy, and (10) practice Collaborative Problem-Solving.  

In-class assignment (1 credit): Reflection paper = 100 pts
Participants will write a written reflection in the four course topics/objectives:
Describe characteristics of students with EBD=20pts
Describe ways to support people with EBD=20pts
Describe how your own unconscious biases affect people with EBD=20pts
Attendance & participation=20pts
Describe ACES and Basics in Trauma Informed Care =20pts
TOTAL=100 points
A score of 75 points is needed to pass the course and earn 1 credit.

Out of class assignment: Action Plan to support students’ mental health (1 credit =100 points) Students will write a philosophy statement relevant to own context (e.g., learning center, pre-school, classroom, etc.) and concrete plan on ways to support people with EBD (follow four sections):
1. Describe context and demographics of setting=20pts
2. Philosophy for serving diverse students (1 reference) =20pts
*3. Concrete plan to support behavioral/mental Health (a) physical and socio-emotional environments =20pts 
(b) stress management and developing inter-personal skills= 20pts
(c) partnering with families and professionals= 20pts
*Need 2 refs for 3a-c
TOTAL=100 points
A score of 75 points is needed to earn 1 credit
Final paper must be 3-4 pages typed, double-spaced (APA 7th with 3 references). Attach assignment to email and send to instructor.

Late Work Policy: Late assignments are accepted for 3 days past the due date with 15% 
 reduction for each day late. 


Course Readings/Resources

ACES study  https://vetoviolence.cdc.gov/apps/phl/images/ACE_Accessible.pdf The Role of Healthy Relational Interactions in Buffering the Impact of Childhood Trauma
· The Neurobiological Power of Play: Using the Neurosequential Model of Therapeutics to Guide Play in the Healing Process Gaskill, R. & Perry, B.D. (2013) The neurobiological power of play: Using the Neurosequential Model of Therapeutics to guide play in the healing process. In (C. Malchiodi & D. A. Crenshaw, Eds)  Play and Creative Arts Therapy for Attachment Problems Guilford Press, New York

· The Neurosequential Model (NMT) in Maltreated Children
· Perry, B.D. & Dobson, C. (2013) The Neurosequential Model (NMT) in maltreated children. In (J. Ford & C. Courtois, Eds) Treating Complex Traumatic Stress Disorders in Children and Adolescents, pp 249-260. Guilford Press, New York  
REMOVED video <https://www.google.com/search?client=firefox-b-1-d&q=removed+video>

· www.thinkkids.org (CPS)
· 
· https://www.livesinthebalance.org/educators-schools (Dr. Ross Greene – CPS)
· 
· https://www.cdc.gov/violenceprevention/acestudy/index.html (ACES Study)
· 
· https://nearpod.com/blog/creating-equitable-classrooms/
· 
· https://www.hanoverresearch.com/wp-content/uploads/2017/06/Equity-in-Education_Research-Brief_FINAL.pdf
· 
· http://www.cast.org/our-work/about-udl.html#.XbDB1-hKjcs
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